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BESH

Engagement
during a Learning Activity

TRZHE

Behavioral
Engagement

* On-task attention
and concentration.

« High effort

* High task persistence.

BiESH
Emotional
Engagement

* Presence of task-facilitating
emotions (e.g., interest,
curiosity, and enthusiasm)|

* Absence of task-withdrawing

emotions (e.g., distress, anger,
frustration, anxiety, and fear).

O

——

SIS |
Cognitive
Engagement

* Use of sophisticated, deep,
and personalized leaming
strategies (e.g., elaboration).

* Seeking conceptual
understanding rather than
surface knowledge.

* Use of self-regulatory
strategies (e.g., planning).

EEZH
Agentic
Engagement

* Proactive, intentional, and
constructive contribution
nto the flow of the learning
activity (e.g., offering
mpul, making suggestions).

* Enriching the learning
activity, rather than
passively receiving
il as a given.

p

Fig.7.1 Four interrelated aspects of students’ engagement during a learning activity
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Johnmarshall Reeve (2012)
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“adolescents (individually
and/or collectively) form and
express their views and
Influence matters that concern
them directly and indirectly.”
(UNICEF, 2020)
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Figure 5 Theory of change for adolescent participation
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KEY INTERVENTIONS

1. Sense of
self-worth, self-esteem
& self-efficacy

Laws, policies,
practices &
budgets that

institutionalize
adolescent
participation

prate for
iproved laws &
policies

Influence public
financing for
adolescent
participation

Strengthen
adolescent-
friendly practices
in institutional
settings

Strengthen
Independent Human
Rights Institutions
& human rights
monitoring &
reporting

2. Being taken
seriously

Enhanced
intergenerational
relationships
& norms

Support media
interventions

Engage influential
actors

Promote
intergenerational
dialogue

Encourage
recognition
& awards

Improved
knowledge, skills
& attitudes
of adults
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Institutionalize
capacity-building of
professionals

Support positive
parenting initiatives

3. Making decisions

3MRE.

Improved
confidence, skills
& knowledge of
adolescents

Increase access to
adolescent friendly
information

Build capacity &
mentor

Partner with youth
organizations
and specialized
agencies

Support peer
education,
participatory
action research &
other experiential
learning initiatives

4.

4. Public & o

civic engagement

*HERRSEH

Expanded =/|»
opportunities ]:};chz/
& platforms EE EZ.U.%
for equitable
adolescent EEE‘HI‘J*% =
participation EAS ZIEI\

Enable vo ]:7?5 ﬂ'%z 9\ -/EE
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P BB

Support adolescent
led organizations &

initiatives

Institutionalize
platforms for
adolescent
participate in
governance

Support high-level
consultations on
laws & policies 10



Figure 3: Modes of participation

TS

s adult initiated;

* |acking possibility for
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gutcomes,

E&%bﬂ)\? %%mg nizing the added

A\@Iue that adolescents'

EEE/\JEﬁI%E EEE'I%(ZTIEH“ nEerspective, knowledge

and experience can
1 contribute.

In most societies, the majority
of adolescents have little or no
opportunity to express their views.

(UNICEF, 2019}

Consultative
=1 participation

== T<pxult led and managed:;

adolescents to control

Collaborative
Participation

# adult initiated:

* involving partnership with
adolescents;

s enabling adolescents to
influence or challenge both

process and outcome; ]‘E E/\J ‘fTE_
« allowing for increasing levels —~= ==

of self-directed action by
adolescents over a period
of time.
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Adolescent-led
Participation

* the issues of concern being
identified by adolescents
themselves;

* adults serving as facilitators
rather than leaders;

« adolescents controlling the
process and the outcomes.
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2L (Participatory method)
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I£ 'fTEE L)\ iﬁ?j: = Eﬁ& Pa rticipatory Action
(People working together around the world to « Collaboration through + Change - real life
' ' i articipation experience
generate ideas and action for social change) ) :mpo\l:efmem 7 R
panidpan‘s different outcomes
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(A research-to-action approach that emphasizes
direct engagement of local priorities and perspective Research

* New knowvdedge
* Documented lessons
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Ursula Griebler , Daniela Rojatz , Venka Simovska and Rudolf Forster (2014)
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1 I%M%Ztﬂs HACERE (BdbmhBErIEF)
2.5/ (Photovoice)
3. TALKING TREE ({0 FE))

vnndentiality
Gillett-Swan, J., Winter, A., & Radovic, A. (2023). Engaging with
children and young people about their school experience: Co- Trust
designing a ‘Talking Tree' research tool to investigate why school m
works for some students, but not others. Journal of Participatory t m
Research Methods. https://doi.org/10.35844/001¢.75239 ofSEidens “"'b m
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WHY DOES SCHOOL WORK FOR SOME STUDENTS AND NOT FOR OTHERS?
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Figure 3: CASEL Social and Emotional Learning Capabilities

SOCIAL
AND
EMOTIONAL
LEARNING
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Figure 3: CASEL Social and Emotional Learning Capabilities
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Figure 3: CASEL Social and Emotional Learning Capabilities
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